ANNUAL REPORT

AVONDALE PRIMARY SCHOOL

ANNUAL REPORT

2009

Greg Chalmers
Principal

December 2009
Abstract

An annual report is a statutory requirement for schools under the Education Act 1989. It allows the

Board of Trustees to account for how Avondale Primary School has used resources provided by the

government and the local community for the educational needs of students. In the interests of

continual improvement, it documents reflectionsonthed OK2 2f Q& | OKAS@SYSy Ga | yF
gathered over the year will shape activities in the future.

As such, the annual report is an ideal opportunity to report key messages to the Ministry of
Education, parents and the wider community.

Sipporting documents to this report:
1 Annual audited financial accounts
9 Student Achievement Targets ¢ Review and Discussion
9 5 & 10 Year Property Plans
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Summary Page

December Roll Numbers

2009 361
2008 355
2007 359

Stand downs, Suspensions, Complaints

In 2009 there were five stand-downs of students. The correct processes were followed in

line with the following statutory guidelines:

9 Sections 13 i 18 of the Education Act 1989 (The Act) as amended by Education
Amendment Act (No. 2) 1998;

1 Education (Stand-down, Suspension, Exclusion and Expulsion) Rules 1999; and

1 Education Circular 1999/06

Four of the students were stood down under Section 14 (1)(a) of the Education Act because
the behaviours constituted misconduct that was likely to harm the students concerned or
other students; one of the students was stood-down under Section 14 (1)(b) of the Education
Act because the behaviour constituted gross misconduct and was a harmful or dangerous
example to other students.

Confirmation of Legal Compliance
In 2009 the following compliance actions were completed:

Building Warrant of Fitness

The Declaration Form was signed and faxed on 22 May 2009 that showed our compliance

under the Building Actf or correct documentation, mai ntenanc
Building Warrnt of Fitness.

Audited Accounts

Four copies of final audited accounts for the year ended 31 December, along with the
Principal 6s ;Athen20@)I ChaRes; pDiscussion of Variance for the school
Achievement Targets for 2008; and Student Achievement Targets for 2009 have been
forwarded to Ministry of Education.

Backflow device testing

Under the changes to the Health Act 156 under the Health (Drinking Water) Amendment Act
2007 Metrowater is required to test our backflow device situated in the attached building.
The school maintained the necessary communication with Metrowater about this process.

March and July Roll Returns
These Roll Returns were completed and submitted to the Ministry of Education within the
expected time.

Trial Evacuations

These were held once a term and the correct documentation supplied to NZFS Auckland
Fire Region T Central Processing Unit. These evacuations went smoothly and all systems
were effective

Microsoft Licence renewal
The school licences were renewed.
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Resource Allocation Audit and Review of Attendance Processes

The school completed a full audit of class registers, school rolls and supporting
documentation to verify the accuracy of student numbers as shown on our Annual Return of
Students at Primary Schools at 1 March 2009 (RS30) and 1 July (RS31). It also involved
checking internal attendance processes to ensure that we were meeting legislative
requirements and to consider our provisional approval to use electronic registers.
Recommendations have been tabled and will be auctioned.

End of Year Staffing Forms
These have been completed as per requirement.

Health and Safety

Wormald have completed a full annual check of all procedures and equipment under the Fire
Safety and Evacuations of Buildings Regulations 2006. Minor defects i the mounting of an
extinguisher in the staffroom and the fixing of some signage 1 have all been dealt with and
the site approved. This means that our Building Warrant of Fitness meets statutory
requirements and the integrity of our fire protection equipment is guaranteed.

Student Achievement Data

Raising student achievement continues to be the focus of all that we do at Avondale Primary
School. In 2009 a comprehensive schedule of assessment and reporting on this
achievement was confirmed and regular reports were supplied to the Board of Trustees.
These reports explored achievement trends; showed numbers of students who were not
performing to expected levels and analysed some possible reasons for this; and discussed
interventions being taken to address these learning needs.

Attached to this report are the following documents that track achievement over the year in
literacy:

1  Whole School Student Achievement Targets 2009 (Appendix 1)

9 Student Achievement Targets Pasifika Year 4 Students i Reading (Appendix 2)
9 Student Achievement Targets Pasifika Year 4 Students i Writing (Appendix 3)
1 asTTle Reading Achievement Year 41 6 students (Appendix 4)

1 Writing Achievement 2009
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Rational for this Annual Report

In carrying out our core business, Avondale Primary School complies with National
Education Guidelines as defined by Sections 60A of the Education Act 1989.

The National Education Guidelines have four components:

1. National Education Goals, which are statements of desirable achievements by the
school system, or by an element of the school system; and statements of government
policy objectives
for the school system.

2. Foundation curriculum policy statements, which are statements of policy concerning
teaching, learning, and assessment that are made for the purposes of underpinning and
giving direction to
the way in which curriculum and assessment responsibilities are to be managed in
schools; and
National curriculum statements and locally developed curriculum.

3. National curriculum statements which are statements of the areas of knowledge and
understanding to be covered by students; the skills to be developed by students; and
desirable levels of knowledge, understanding, and skill, to be achieved by students,
during the years of schooling):

4. National Administration Guidelines (NAGs), which are guidelines relating to school
administration and which may (without limitation) -

I set out statements of desirable codes or principles of conduct or
administration for specified kinds or descriptions of person or body, including
guidelines for the purposes of section 61,

1 set out requirements relating to planning and reporting including
communicating the Government's policy objectives; and

9 set out transitional provisions for the purposes of national administration
guidelines.

The National Education Guidelines are given effect by three parts of the Education Act

- section 61 (2) which states:

The purpose of a school charter is to establish the mission, aims, objectives, directions, and
targets of the Board that will give effect to the Government's national education guidelines
and the Board's priorities.

- section 61 (4) (b) which states:
A school charter must include the Board's aims, objectives, directions, priorities, and targets
in the following categories -

a) the Board's activities aimed at meeting both general government policy objectives
for all schools and policy objectives set out or referred to in national education
guidelines; and

b) specific policy objectives applying to that school.

- section 62 (2) which states:
A school charter must be prepared and updated in accordance with National Administration
Guidelines.

The report is situated within this statutory context and will provide reflective comment on the
achievements of Avondale Primary School against each of these components of the National
Education Guidelines. The Charter and the Strategic Plan will provide the points of
reference.


http://www.minedu.govt.nz/educationSectors/Schools/PolicyAndStrategy/PlanningReportingRelevantLegislationNEGSAndNAGS/PlanningAndReportingRelevantLegislation.aspx
http://www.minedu.govt.nz/educationSectors/Schools/PolicyAndStrategy/PlanningReportingRelevantLegislationNEGSAndNAGS/TheNationalEducationGoalsNEGs.aspx
http://www.minedu.govt.nz/educationSectors/Schools/PolicyAndStrategy/PlanningReportingRelevantLegislationNEGSAndNAGS/TheNationalAdministrationGuidelinesNAGs.aspx
http://www.minedu.govt.nz/educationSectors/Schools/PolicyAndStrategy/PlanningReportingRelevantLegislationNEGSAndNAGS/PlanningAndReportingRelevantLegislation.aspx
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Section One: Acknowledgements

Staff i At the end of Term 2 Keith Elliot retired after many years of dedicated service to the
students of Avondale Primary School. Keith is a totally respected educator who left a strong
legacy at our school. We wish him all the very best for his retirement. At the end of Term 4,
another long-standing member of our staff, Mr Bradfield will also be leaving us. Mr Bradfield
has worked hard in the special learning support unit and has for some time been the Staff
Trustee on the Board of Trustees. We wish to express our appreciation to Mr Bradfield for
his hard work and tremendous resilience in the face of what has been a most challenging
job.

To all teachers, support staff and teacher aides, thank you. The effort in 2009 has been
tremendous, with a highly professional approach and nice sense of collegiality evident. Our
students are well served by each of you, and the holiday break is well deserved.

Community T The support shown by the community to our Gala day is timely reminder that
we really need to appreciate and consolidate this relationship. We are an important part of
the wider Avondale community and as we move to develop the planning process for a new
covered, heated pool, this support will be crucial. Thanks to everybody from the local
community for being such advocates for our school. A school stands or falls on the degree
of community support and we are strongly situated with you all behind us.

Friends of Avondale 7 This is a quiet, behind-the-scenes group of parents and other
supporters who do those important things like selling raffle tickets, help with sausage sizzles
and provide food for teachers during parent interview evenings. This work is always
appreciated.

Parents T Our parents continue to support us all that we do at school. It was heartening to
note the excellent attendance at parent interviews and this indicates that there is a strong
desire to build strong home-school relationships. This can only be good our students. We
appreciate the openness that was shown when we introduced our School Expectations and
in conversations | had with parents after interviews, it heartening to hear the support for this
means of reporting. It will mean that in 2010 when we report against the National Standards
there will be no surprises.

Thanks to all those parents who have supported our fundraising activities i raffles, cake
stalls and of course the highly successful gala that was held in November.

Students i The students at Avondale Primary School love to learn and facilitating this
process is the most rewarding aspect of our jobs as educators. It is great to see the
students demonstrating respect toward other cultures and this diversity is what makes our
school so special. | wish all year 6 students the very best for next year at Intermediate and
acknowledge the contribution they have made to the school over their time here.
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Other support workers / agencies T Meeting the special needs of some of our students is
always a challenge and we need to acknowledge the work done by the RTLB and RTLits.
This specialised intervention is so important and needs to be recognised. Throughout 2009
we have liaised with agencies such as Group Special Education, Child Youth and Family,
Strengthening Families, Auckland District Health Board, the NZ Police, Speech Language
Therapists, and Housing New Zealand. In their own ways, each of these groups is working
in the interests of our students. We appreciate the difficult nature of the job and look to
building stronger working relationships in the future.

Duffy Book sponsors i We wish to thank Whitcoulls Royal Oak, New Lynn and Henderson
for their generous ongoing support of the Duffy Books in Homes programmes. This
programme ensures that all our students get access to high quality books; meet inspiring
role models; and develop a love of reading. At the Leaders Assembly it was great to see a
group of ex-Avondale students who are all doing well at college, come and share their
stories with our students.

Spiders After School Care - While this is run as a private business, it needs to be
acknowledged that the after school care provides an excellent service to our families. | wish
to express my appreciation to Tuakau and her team not only for the great daily programme
they run but also for their flexibility and support to the school on those days when her
programme is affected. Kia ora koutou.

Board of Trustees 1 The Board of Trustees of Avondale Primary School does an excellent
job. | have appreciated their wisdom, vision and honest feedback. This has meant that at a
governance level the school is in good hands and can look forward confidently to 2010. It
has been wonderful having a Pasfika representative on the Board and following the elections
next yeatr, it is hoped that this continues i as well as representation from our whanau Maori.
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Section Two: Strategic Planning / Annual Goals 7 General Discussion

The strategic and annual plans are organised under each of the National Administration
Guidelines. While reviewing our success in meeting our goals and plans, it is important to
be mindful that honest discussion of variance may well indicate that some changes be made.
This will not change the general strategic direction, but rather serve to more realistically
equip us with achievable goals to sharpen our focus and effectiveness.

Specific student achievement targets were also set. The staff was totally involved in the
identification of the students and their learning needs and the plan to meet these. Each
teacher did a discussion of variance and their comments were taken into account during my
evaluation.

Discussion of progress toward the meeting of annual goals provides the best possible
yardstick against which to measure our success for 2009. Specifically it will provide
evidence on how well we are managing our resources and personnel to maximise student
achievement outcomes.

Following a discussion on achievements against the annual goals, it will be necessary to
review the priorities for 2010 in the strategic plan.



ANNUAL REPORT

Section Three: Annual Goals Z Review and Discussion of Variance

The Annual Plan gives shape and tangible manifestation of our strategic direction. This
section of the report will look at each annual goal and reflect on how well we achieved them;
reflect on possible reasons for variance; and look forward to 2010.

Planned
Priorities: NAG 1
(Curriculum,
student
achievement)

Review and Discussion of Variance

Looking ahead

1.1.1 Building the
culture of a
learning
community.

(Continued PD on
Literacy Project.)

In 2009 all teachers worked in
Professional Learning Communities.
These groups worked collaboratively to
improve student achievement through
shared analysis of achievement data and
developing strategies to meet identified
learning needs.

The PLCO6s wi
be an important element in
consolidation of a strong
learning community.

1.1.2
Consolidation of
staff skills and
knowledge to
sustain literacy
capacity.

(Continued PD on
Literacy Project.)

The Literacy Lead team, comprised of
three classroom teachers, the AP, the
DP and the Principal has done an
excellent job in terms supporting the rest
of the staff to consolidate skills in the
teaching of literacy.

We have one more year of
the Literacy Professional
Develop Project (LPDP)
and this is all about
building capacity in
teachers to effectively
teach literacy.

1.2.1 Updating of
Guidelines for
Curriculum Design
and Delivery
document

This document shows clearly how our
curriculum planning and delivery aligns
with the new curriculum

Updating and reviewing all
documents to support
curriculum delivery as
necessary

1.2.2. Review of
how we use an
Integrated school
curriculum through
inquiry learning.

A review process was begun for how we
deliver the integrated learning across the
school. This has led to the creation of a
team with responsibility for this in 2010.

The team will be working
within clear terms of
reference in 2010 and will
drive the review.

1.3.1 Procedures
for special needs
record keeping

Our student management system now
allows us to identify all students with
special needs. To support this we also
have an Access data base that allows for
web-based storage of all documentation
and case notes.

It is crucial that all
documentation is kept
updated and well stored.
This includes
correspondence with
parents to ensure clear
lines of communication.

1.3.2
Enhancement of all
programmes in
place to meet
identified special
needs of students.

The DP has begun two programmes for
students who have been identified as
being very able academically. These
students will be tracked and supported
throughout their time at school and
special programmes will be maintained.
An evening to celebrate their learning
was held for the parents of these
students.

These programs will be
continued in 2010 and
teachers will be resourced
to support these students
when they are working
back in the mainstream
classroom. Regular parent
evenings will be held next
year.
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Planned
Priorities: NAG 1
(Curriculum,
student
achievement)

Review and Discussion of Variance

Looking ahead

1.3.3 Gifted and
Talented
Professional
Development
Programme and
documentation is
updated and

Gifted and Talented students are now
covered by criteria in our Special Needs
documentation. This has allowed us to
track all initiatives and identify students
involved. The Student Management
System identifies the students and the
Special Needs Access data base stores

Keeping parents informed
will be a key goal next
year. This will be in the
forms of regular updated
on progress in learning and
invitations to come into
school and share the

maintained all case notes and related learning with their children.
documentation.
1.4.1 Multiple This goal has not been addressed This goal will be removed

intelligences /
thinking skills /
Brain research

specifically this year.

from the strategic plan in
2010.

1.4.2 Enhancing
formative
assessment
Practices

Formative assessment is now known

more widely as assessment for learning.

This involves working with students to
identify next learning steps to reach
attainable goals and involves learning
conversations and feedback to facilitate
this. All teachers are now expected to
identify learning intentions and success
criteria for all students and show how
these are met in practice.

1.5.1 Enhanced
awareness of the
strengths of being
a multicultural
school.

Ongoing discussions around raising

awareness of this have been happening.

The key ideas need to be
articulated and form the
basis of more coordinated
conscious-raising effort.

1.5.2 Application
of appropriate
pedagogies for

Staff had training in the key ideas of
Critical Literacy which assists the
selection of appropriate resources for

Follow-up workshop in
2010.

meeting the culturally diverse students.

learning needs of

multicultural

students.

1.6.1 Ka Hikitia 7 This goal was added in 2009 and has Ongoing hui and

the Draft Maori
Education Strategy
is implemented

given shape to our plan to involve
whanau Maori more in the learning of
their tamariki. In 2009 we held four
whanau meetings and these proved to
be totally positive forums for discussion

around the issues for our tamariki Maori.

coordinated follow-up.

1.6.2 Pasifika
Education Plan
2008 -2012 is
implemented.

This goal has meant a more focused
approach to explore ways we can reach
our Pasifika community. Specifically a
Pasifika parent now sits on the Board of
Trustees and the school is involved in
the Pasifika School Community and
Parent Liaison Project (PSCPL)

Coordinated follow-up.

10
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Planned Priorities:
NAG 2 (Self Review)

Review and Discussion of
Variance

Looking ahead

2.1.1 Establishment of
a review cycle for all
policies and
procedures.

Review of all policies is happening
but as yet we have no finalised
schedule. This is because so far it
has been pragmatic to review in
response to Ministry expectations
and school developments.

Review models will be
considered and the
practicality and usefulness
of having one in place
evaluated. If necessary a
model will be implemented.

2.1.2 Review of all
policies, procedures
and systems related to
the delivery of the

The Student Achievement Policy has
been tightened to reflect the new
Ministry Expectations and will
continue to be reviewed as

As we implement the new
curriculum it will be
necessary to review all
documentation around

curriculum. necessary. delivery of teaching.
(NAG 1) Ongoing in 2010
2.1.3 Review of Health | All key supporting documentation is | A completely updated
& Safety in place. Health and Safety

documentation. (NAG
5)

Handbook will be
developed in 2010.

Planned Priorities:
NAG 3 (Personnel)

Review and Discussion of
Variance

Looking ahead

3.1.1 Review of the
effectiveness of the
Numeracy project.

The Numeracy Lead team has
begun the process of reviewing the
effectiveness of this programme in
raising student achievement. This
has included a questionnaire to staff
and has resulted in extra resourcing
for professional development in
2010.

The recommendations of
the review will be
considered.

3.1.2 Key outcomes of
the Health and
Wellbeing Contract
evaluated.

This is still to be completed.

To be the first task of the
Health and PE team.

3.1.3 Evaluation of
ICT as a learning tool
in systems and
classrooms

This process was begun in an
informal way this year.

The Inquiry Team will
complete a comprehensive
review of the use of ICT
across the school in 2010.

3.1.4 Literacy
Professional
Development Project

The final review of this project was
completed by the Literacy Lead team
and the literacy facilitator.

The recommendations
from the 2009 review will
be implemented.

3.2.1 Review of all
relevant policies,
procedures and
systems. (See NAG 2)

The Performance Management
Guidelines and Procedures have
been reviewed to take account of
changes to appraisal processes.

Continue to consolidate
these processes.

11
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Planned Priorities:
NAG 4

Review and Discussion of
Variance

Looking ahead

4.1.1 Maintaining
and sustaining
appropriate levels of

This continues to be a challenge for
us due to many variables over which
we have little control. At all events,

As we further the development
of a community pool at the
school this will serve as strong

roll growth efforts were made to promote the promotional focus and likely to
school and this needs to continue in | attract families.
the future.
4.1.2 Ongoing This was something of an adhoc A coherent plan is required for
fundraising process this year 1 with some small | fund-raising. This may be

Success.

spurred on by the need to
raise funds for the pool but
can also be applied to a wider
range of activities and
initiatives requiring extra
funding.

4.2.1 Best practice
models in place for
the management of
school property

The practice for managing property
in the school is guided by the
Ministry document, Property
Management Handbook.

Continue to follow these
guidelines.

4.2.2 Review of 5 &
10 Year Plans

This was completed by Waitakere
Architects and submitted to the
Ministry of Education.

Ensure that this plan is
adhered to.

4.3.1 Involvement
of all the community
in establishing
gardens and
planting of foliage.

There was little progress toward
meeting this goal in 2009, however
toward the end of the year Ardmore
Nurseries came and did a survey of
the grounds and will present a
proposal for development in 2010.

Consider the proposal from
Ardmore Nurseries and
explore funding options if the
proposal ideas are suitable
and achieveable.

4.3.2 More shade
areas established.

We now have Ministry approval to
develop extra shade area outside
rooms 6,7,8 and this project will be
completed early in 2010.

Ensure all processes for this
project are completed
appropriately.

4.4.1 Upgrading
cabling to allow
more computer
points in each room.

The school is now totally wireless
capable.

In 2010 the Inquiry team will
fully review how we are
utilizing our computers to
enhance learning.

12
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Planned Priorities:
NAG 5

Review and Discussion of
Variance

Looking ahead

5.1.1 Development
of events for parents

We continued with a range of
activities for parents. These included
the Family Fun Picnic; the school
concert; the Gala Day; and
scheduled visits for parents with pre-
school students.

Review the effectiveness of
these events and consider
other ways of involving
parents.

5.1.2 Accessing

The Council provided considerable

Continue to work with

community resources to the school in the Council and other community
resources development of the Travel Wise organisations.
initiatives. A teacher was appointed Refine the role of the
to the position of Community Liaison | Community Liaison
coordinator. coordinator.
5.1.3 Involving Regular hui were held with whanau Continue to refine this

whanau Maori in the
learning of their
tamariki

Maori over the year.

process and schedule regular
meetings in 2010.

5.1.4 Building
Better Schools
Through Business
Partnerships

This goal was not advanced at during
20009.

Contact the organisation that
approached the school to
organise this and ascertain
whether or not it is still an
option

5.2.1 Establishment
of a Choir

This goal was not advanced in 2009.

Reflect on the possibility of
this for 2010.

5.2.2 Managing
relationships
positively

5.2.3 Building and
sustaining relational
trust between staff
(Brought forward
from 2008)

The Professional Learning
Communities have provided tangible
evidence of staff trust-building and
collaboration. Through teachers
observing each other in their
practice, an environment of
openness has become evident and
this has impacted positively on all
relationships.

The Health team will provide
a reviewed rationale and set
of procedures for maintaining
this important aspect of
school culture.

5.2.4 Gaining a
student voice on
maintaining a safe
learning
environment

This is goal that not been progressed
this year.

This will be a task for the
Health and Wellbeing team in
2010.

5.3.1 Initiatives with
the local Council.

We have continued to be involved
with the Council TravelWise
Programme and established a
Walking School bus.

Continue to work closely with
the Council on these
initiatives.

5.3 2 Parental
involvement

While there was some improvement,
this remains an area for ongoing
focus.

Review all the ways we
involve our parents and
develop forward-looking
recommendations.

5.3.3 Health and PE
Curriculum

The new curriculum document was
used to some extend this year.

In 2010 the document will
drive all planning an teaching
in this area.

13
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Planned
Priorities: NAG 6

Review and Discussion of
Variance

Looking ahead

6.1.1 Review of all
school operations
against legislative
compliance
requirements

In 2009 all documentation that has
been reviewed has been cross-
referenced to relevant legislation.
Legal advice has been taken as
required.

Ongoing review of
documentation with this focus

6.1.2 Best practice
model in place

This goal is related to the other goals
and needs to be re-worded to make it
more relevant for 2010.

Review of this goal for 2010.

6.1.3 ldentification
of all relevant
legislation

This process is well underway with
most areas of our school practise
linked to legislation in supporting
documents.

Ongoing in 2010.

6.1 4 Informing
the school
community of
legislative
compliance
requirements

This has been alluded to but nothing
tangible has been done to report to
parents.

Ensure that this information is
uploaded to the Web page
and inform the community.

6.1.4
Establishment of a
robust process to
review school
operations against
legislative
compliance
requirements

While nothing formal is in place in
terms of a review process for this
purpose, all documents are aligned
with legislative requirements.

Continue to review for this
purpose in 2010 and consider
the relevance of a formalised
process.

14
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Areas for Review and Discussion of Looking ahead

improvement Variance

from ERO Review

June 2008

Improved The focus on raising student Continue to ref

evaluation of the
impact of learning
programmes

achievement has ensured that all
teachers are now very reflective
practitioners able to evaluate their
practice and modify it to meet student
needs. This has been an important
outcome of the literacy professional
development. The PLCs have been
another forum within which teachers
have been supported to reflect and
evaluate their practice.

with a strong focus on teacher
reflection.

Sharing and
embedding good
practice.

Teachers observing each other has
meant that feedback has been
focused on good practise. This has
been important for teachers whether
they were observers of their peers or
being observed themselves.

Continue with peer
observations as a key element
of appraisals in 2010.

Improved
separation and
analysis of data

Decisions around lifting student
achievement are now firmly based on
collecting reliable data and making
valid interpretations of this. Teachers
are now able to utilize data effectively
to identify student learning needs and
plan to meet these.

It is necessary to maintain a
strong focus on the
importance of this. The data is
being used well but there is
always room for a sharpening
of the process.

Stronger
partnerships with
Pacific

The PSCPL Project is a very
important initiative that has brought a
welcome focus on to how we can

Training for staff and Board
members is planned for 2010.

communities relate to our Pasifika families more

effectively. This has resulted in the

setting of achievement targets for

Pasifika students.
Pacific We have had a Pasifika parent on the | Ensure that Pasifika parents
representation on Board this year. The input has been | are aware of the upcoming
the Board most appreciated. Board elections in 2010.

Formalisation of

the consultation

process with the
school 6s
community

We have had four whanau Maori hui
this year. There has been most
positive korero and this has resulted
in a decision to teach Te Reo across
the whole school in 2010.

Continue to consolidate this
group and meeting processes.
The planning for the teaching
of Te Reo next year will be
completed before school
reopens.

More involvement
of Maori at the
Board Level.

The invitation was made at the last
whanau meeting for any parents to
attend a Board meeting.

Ensure that whanau Maori are
aware of the upcoming Board
elections in 2010.
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Section Four: Review of the Strategic Direction 2008-2010

Analysis of the achievements of the school against the annual goals provides an excellent
frame of reference for reviewing the relevance of our longer term 3 year strategic plan.

The following reflections are useful when looking forward to 2010.

NAG 1 (Curriculum / Student Achievement)

1

The three year focus on improving student achievement outcomes in writing is very
relevant and has provided a solid framework within which to deliver excellent
professional development for the teachers.

We are well on track to have the new curriculum implemented by the end of 2010. Our
focii for the next two years are relevant.

Meeting the special learning needs of our students is an ongoing challenge and should
remain a focus for the next two years. This includes our gifted and talented students.
Responding to the needs of an increasingly diverse community of learners will also
continue to be a focus in the next two years. This only highlights how crucial it is to
foster creative, independent learners and have a full range of pedagogies available for
diverse cultures.

NAG 2 (Self Review)

T

In 2010 there will be comprehensive curriculum reviews conducted across the school. In
2009 these were begun in literacy and numeracy and next year will be completed for
ICT, Inquiry learning and the Arts.

Policies and procedures will continue to be reviewed with a more formal cycle
developed.

NAG 3 (Personnel)

1

1
T

In 2009 the changes made to the performance management procedures have been
significant. Specifically the teacher peer observations of classroom practice has resulted
in a high level of trust that allows the processing of meaningful feedback by teachers.
Teacher are no longer nervous about being observed and have commented to me that
they have gained a great deal from being observed and being the observer. The
observational notes have provided excellent data as the basis of meaningful
performance discussions. In 2010 we will continue refining the observation process.

All teachers have job descriptions. They are appraised against the Interim Standards and
those with specific responsibilities have key tasks and expected outcomes.

It has been my goal this year to build leadership capacity in the school and to this end
several leadership positions were created. Specifically we now have two syndicate
leaders and a teacher responsible for community liaison. In 2010 there will be fivefurther
leadership positions i lead teachers in Literacy, Numeracy, Health and PE; Inquiry
Learning and The Arts.
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NAG 4 (Finance and Property)

1
1

The draft budget for 2010 will be presented for consideration at the December meeting.

The auditors have completed their initial

been most encouraging and reflect on the excellent work done by Mrs Cullum in the
office and our accountants.

The Ministry has approved a major property upgrade. This includes significant re-
roofing; extra shade areas and the creation on new toilets and a music room. The Board
has made a contribution toward this project with the balance coming from our 5 YP
funds.

We now have drawings and plans for a proposed covered, heated swimming pool on
grounds. It will require a focused effort to gain community support for this project but |
am confident that if we can build a relationship with swim school and push the pool as a
community asset, the funding can be accessed.

NAG 5 (Health and Safety)

T

Most of the necessary documentation and practices that we need to ensure a safe
learning and working environment are in place. However in 2010 it will be organised in a
more coherent manner.

NAG 6 (Legislation)

T

It is important that we are not only aware of all legislative requirements, but that we also
operate with these. In 2009 this was the case and all compliance has been noted in
monthly reports to the Board.
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Section Five: Highlights Package

Raising Student Achievement

School Expectations / Reporting to parents

With the introduction of the new National Standards, it has been pleasing to note that we will
be well situated to introduce these 2010. This is because the School Expectations that we
have reported against in 2009 are very closely aligned to these Standards and our parents
will have no surprises next year. This year we had three parent interviews and because
these were focused on learning they have been instrumental in building stronger
relationships between home and school in the interests of improving student achievement.

Student achievement targets
These are set annually and focus on specificstudent s & progress 2000wenss t he
had targets in writing across the school and set for year 4 Pasifika students.

Successmaker Programme

This programme is now being administered from teachers in their classrooms as opposed to
students being withdrawn It continues to prove a useful learning tool that can meet a wide
range of learning needs.

Special needs / ESOL support programmes

We continued to employ two experienced teachers working all year delivering excellent
programmes to students with special needs or for those who have English as a second
language. Students with special needs are also taught by these two staff members with
expert support from highly skilled teacher aides.

Parents Maths evening

These meetings are crucial because they assist parents to understand the approaches taken
to the teaching of maths in our school. This year there was an excellent attendance and it
was obvious that the parents not only enjoyed the evening but also gained a lot of
information that will be useful in supporting the learning of their children. This evening was
planned and delivered by the Numeracy Lead team and | wish to thank them for the concept
and delivery the programme.

Evening for parents of Gifted and Talented students

This successful evening to celebrate the programmes in place for our very academically able
students was held in term 4. It was tremendous to see such a high turnout of parents, and of
course the students were totally delightful!l My thanks to Mr Ahern our DP for developing
and implementing the programmes for these students and for running this evening.

Parent School Community and Parent Liaison Project (PSCPLP)

This important initiative involving our school, Rosebank School, Avondale Intermediate,
Avondale College and Waterview School, has as its goal the raising of Pasifika student
achievement through the building of aligned practice across the schools and strong
relationships with the community. As a result of this project, we have set achievement
targets for one group of Pasifika students that will not only lift achievement but also raise the
level of staff awareness of how to effectively relate to our Pasifika parents.
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Community Involvement

Family fun picnic
This was held in term 1 and had an excellent turnout from our parents and wider community.

School Fair

This superbly organised event was a great success. The school grounds were alive and
vibrant with our families and community all participating in the festivities. My thanks to all
staff, parents and community members who supported the day.

Staff professional development

Literacy
All members of the teaching staff have participated in the Literacy Professional Development

Project over this year. The specific goals of this programme are to:

9 raise student achievement in writing;

T increase |lteaaehards @nldnowl edge -basedprastikej | | s
1 enhance staff knowledge about literacy pedagogy; and

9 support the development of a professional learning community.

We know that the students are the main beneficiaries, because data has shown over the
year that this professional development is resulting in improved achievement outcomes for
them. This is our core business.

Cultural and sporting achievements

Participation in the Pasifika festival

Once again teachers and many parents supported our excellent culture group over the year,
culminating in a truly stunning performance at the Pasifika festival in term 4. This presented
a wonderful multicultural face of our school to the public.

Sports interchanges
These occurred over the year and involved teams in netball, soccer, rugby and hockey,

Saturday morning netball

Two staff members looked after our Saturday morning netball teams and once again their
efforts are most appreciated. In particular | wish to acknowledge the dedication of Ms
Edwards for being there each week to coach and organise our teams. It is also appropriate
to thanks the parents who supported the teams and of course the students who played
magnificently and represented the school with pride.

Rugby
We have continued to have three rugby teams in 2009 and all players performed with

distinction at the field day and in other games with neighbouring schools.
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Soccer
My thanks to Mr Kumar for organising and coaching our soccer team once again in 2009.
There is a high level of skill in this team and at all times they played with distinction.

Fun run
This happened earlier in the year and significant funds were raised.

Other initiatives

Health promoting schools
Our school is part of the local cluster and this initiative provides excellent networking
opportunities and a continued focus on a holistic approach to health.

Travelwise

This is a Council initiative that aims to support schools in educating their communities about
safety outside of the school gate and to explore issues around reducing the use of cars. We
have had several sessions with the facilitator and some of the senior classes took part in
specific research projects.

Kid Power
This excellent programme designed to teach skills to deal with bullying was offered to all our
year 4,5,and 6 students.

Self defence course for girls
This programme was offered to our year 4 girls and taught assertiveness skills.

Walking School Bus

A dedicated group of parents have established and run one Walking School Bus. This is a
great safety initiative supported by the Council and has proven to be popular with our
families.

Duffy Books in Homes Programme
Our students continue to benefit from this wonderful programme. Over the year several
assemblies were held to acknowledge our kaumatua and present a role model.

ESOL cluster
We were asked by the Ministry of Education to be the host school for an ESOL Cluster
professional learning community and three meetings were held over the year.

Computer upgrade
Extra laptops were purchased for classroom use and the school we brought up to full
wireless capability.
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APPENDIX 1: Whole School Student Achievement Targets 2009

Evidence ¢ based decision making / Base Data:

2009 Targets for student Achievement:

Early in Term 1, 2009 all students in years 11 3 were benchmarked in Recount Junior target: .
Writing, against the Writing Exemplars and teachers were asked to indentify By the end of 2009, the target is:

three students 7 ideally at levels that could be described as struggling,

competent, achieving above expectation.

1  The data for this target group indicated the following breakdown:

in the Exemplars and;

levels.

Exemplar Level Number of students
<1, pre-writing 4

1i 17

Lii 5

Liii 1

2 1

Total Junior students 28

1  The rationale behind choosing students at different levels acknowledged
that all students should be extended and that the teachers would need a
range of interventions to take these different levels into account.

1 Students in the senior school, (years 4 i 6) were tested in Persuasive

Writing using asTTLe, with each teacher asked to select 3 students under Senior target:

the same classification as the juniors (above).

1 The data for this target group indicated the following breakdown:

By the end of 2009, the target is:

asTTLe level Number of students

in asTTLe and;

1 basic (b)

1 proficient (p)

levels.

1 advanced (a)

2b

NIPIGIFNIN

2p

2a

3b

[EEN

Total Senior students 20

1 that all 28 students will have improved by 1 sub-level

1 24 students (85%) will have improved by 2 sub-

1 that all 20 students will have improved by 1 sub-level

1 17 students (85%) will have improved by 2 sub-

Relationship to Strategic

Plan:

Strategic Goal

1.1 Focus on improving
achievement outcomes for
students in writing

2009 Priorities:

Annual Goal 1.1.1 Building

the culture of a learning

community.

V  Structures and processes
are in place for teachers to
learn, share and build
professional knowledge
collaboratively.

V  Teachers will examine
research, link this to their
practice and challenge
assumptions.

V  There is a collective focus
on student achievement
and data are used to
reflect on the effectiveness
of teaching.

V  Achievement data are used
collaboratively to establish
the next learning steps for
individual students.

Annual Goal 1.1.2

Consolidation of staff skills

and knowledge to sustain

literacy capacity.

V  All staff are reflective on
their levels of skill and
knowledge, acknowledge
areas of need and act to fill
these gaps in the interest of
improving student learning.

V  There is evidence of shared
leadership in literacy.
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Interventions/actions to support improved achievement:

All teaching staff will continue to participate in the Literacy Professional
Development Project over 2009and apply knowledge gained to improved
teaching practice to lift student achievement.

Teachers using assessment for learning strategies

Working in Professional Learning

Building strong relationships with students and families that result in good
learning conversatations

Specialist teaching intervention- e.g. ESOL, special learning difficulties.

Co mi

Expected outcomes:

\Y

\%
\%
\%

<

Staff will reflect on their practice as teachers of
writing and make changes as necessary.

Accurate data on student achievement in writing will
be gathered, interpreted & acted upon.

Student needs will be identified and programmes put
in place to meet these.

Deliberate acts of teaching writing will be evident in
classrooms

Sharing of learning intentions and success criteria
with students.

Students receive feed-forward to show them the next
steps in learning.

Teachers will receive feedback four times over the
year from their peer observations of them teaching.
Regular meeting times are scheduled when teachers
bring student data to inform discussions.

Problems & concerns about student learning are
collaboratively solved.

Teachers will become very familiar with the family
background of each student and contact the parents
at least once in term 2 and once in term 3.
Background knowledge and experience will be
acknowledged and built upon during instruction.

Out of school literacies that each child brings to
school will be acknowledged and serve as a point of
negotiation between teacher and students for next
steps of learning.

Students currently working with specialist teachers
will continue these programmes.

Data specific to these students will be regularly
examined and outcomes of these discussions noted.

Responsibility of:

All staff, coordinated by the
Literacy Leadership team
and Facilitator.

All teaching staff

All teaching staff

All teaching staff

Specialist teachers,
classroom teachers.
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Actual Student Outcomes at the End of the Year:

Across the whole school, at the time of the second test, there were 43 students in the group (due to students leaving and others missing the test)
In terms of gains in sublevels (either in Exemplars or asTTle) the following table shows:
98% (42 students ) increased by at least 1 sublevel (Target to have 100%) i.e. only 1 student made no gains at all.

Of these 42 students:

7 gained 1 sublevel
18 gained 2 sublevels
7 gained 3 sublevels
7 gained 4 sublevels
3 gained 5 sublevels

E R ]

So gaining 2 sublevels or more was a total of 35 students, 83%. (Target to have 85%)

Both targets(100% of students increased by at least 1 sub-level; 85% of students increased by 2 sub-levels or more) were almost met.

Discussion of Variance:

The purpose of these targets was not to compare the students to any set of school or normed expectations (their data is included in another document that shows how all

students fared against norms). They are more about showing progress and it is generally accepted that 1 sub-level a year is a basic expectation. The data shows that we
had a high number of student who achieved 2 sub-levels or more including 10 who achieved 4 / 5 sub-levels. The one student who made no progress is very high special
needs and is currently a referral to the RTLB.

The teachers were asked to choose three students i 1 struggling, 1 achieving satisfactorily, and one achieving very well. The idea is that each of these students have a
group of other students at a similar level around them who would benefit in a group learning situation when pedagogies were implemented for each of the students.

It was generally satisfactory in raising the levels of the target students. Some of the factors for this might have been:

A perception (which became practice), that it is easier to focus on a small group of students and therefore these students received a lot of attention.

High expectations of teachers to perform and move the target students.

The interpretation and acting on student achievement data is much more manageable for a small group and therefore needs were identified and planned to be met.
The Exemplars and asTTle as writing assessment tools were used appropriately by staff and informed teaching and learning.

The in-depth literacy professional development on the LPDP has given teachers the skills, knowledge and confidence to assess accurately and for the right purposes
and apply these qualities of best practice effectively.

Staff developing as effective reflective practitioners.

Feedback on practice from peers following classroom observations.

Assessment for learning practices have been used effectively to continually be moving students toward learning goals through the setting of relevant learning intentions
and success criteria and giving feedback against these 1 i.e. constructing the next learning steps with the students.

Discussions with colleagues in Professional Learning Communities focused on student achievement data and how to work collegially to respond to this.

Sound alignment with annual goals related to raising achievement in writing.

Relevant programmes in place for student who need extra support and improved communication between specialist teachers, teacher aides and classroom teachers.

= =4 =9 = =4 =9 E ]
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Future Direction i What Next:

1l

The challenge will be to compare the school-wide data and see if this practice has resulted in shifts of a similar nature across all students and to identify how many
students have left At Risk or Of Concern categories. Whether or not it has transmitted, it will be necessary to keep up a close focus on teacher assessment and
pedagogical practices and make sure there is strong support for them to maintain high standards and expectations.

Continued participation in LPDP (Pasfika research project) and PSCPL (Programme to build up enhanced communication with Pasifka families to raise student
achievement.) This involves students, teachers, parents, the wider community and the Board of Trustees.

A more structured and systematic attempt to reach the culturally diverse families in our school and engage with them on all levels from the strategic to the classroom in
the interests of raising student achievement and building strong home-school learning partnerships.

All teachers to relate to out-of-school literacies to ensure that writing is relevant and meaningful and builds on strengths from background knowledge and experience of
students.

Links to reading need to be explicit; and planning is to identify why each learning intention was chosen for a group, with reflection on the next steps.

The students who only achieved 1 sub-level or less will continue to be target students in 2010 and closely tracked with a similar action plan.
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APPENDIX 2: Student Achievement Targets Pasifika Year 4 Students 7 Reading

Evidence ¢ based decision making / Base Data:
In Term 1, 2009 data was collected on year 4 Pasifika students in reading using the asTTle
assessment tool. The chosen focus of the assessment was inferencing and understanding of
the role of grammar. These were identifiedg
students number 17 and represent 34% of all year 4 students (50 in total). Of the total number
of students in year 4,

T 19 (38%) were below expectation (< 2B) with 5 from target group;

1 30 (60%)students achieved at expectation (2Bi 2A) with 12 from target group;

1 1(2%) was above expectation (>2A). This student was not from target group.

The following table shows the breakdown of the Pasifika student data:

Identified country Number below Number at Number above
of origin expectation expectation expectation
Cook Islands 2
Samoa 2 5
Niue 2 3
Tonga 1 2

Summary:

1 5 (29%) of the target group were measured as being below expectation
1 12 (71%) of the target group were measures as being at expectation
1 O students in this group were above expectation

Discussion /implications
1  The 5 students below expectation are clearly at risk and will need specialist intervention
M Of the group at expectation, 4 students were only 2B, very much entry level for
expectation and will need close monitoring
1  There are no students who are excelling at reading in this target group

Further point for consideration:

The achievement data does not give major cause for concern, however this same group tracked
in writing, also using asTTle (see other achievement targets) do present as needing
considerable attention. If we are saying that reading is reasonable then it will be important to
see any links between reading and writing and possible transfer of best practice.

2009 Targets for student

Achievement:

By the end of term 3, 2009:

il

For the 5 students who are below
expectation, the goal is to move all
this group into the band of
expectation (2B i 3B). For all these
students this will mean a shift of at
least 1 sublevel in asTTle.

For the 4 students at level 2B, it is
expected that each moves 2 sub
levels to 2A and situate themselves
at the top end of the expected level.

Of the 8 students who are achieving
at 2P i 2Aitis expected that they
will all move 2 sublevels. This would
move them to at least 3B and have
them entering the above
expectation band.

Relationship to Strategic
plan:

2009 Annual Plan

Goal 1.5.1

Enhanced awareness of the
strengths of being a
multicultural school

Goal 1.5.2

Application of appropriate
pedagogies for meeting the
learning needs of
multicultural students.

Goal: 1.6.2

Pasifika Education Plan
200871 2012 to be
implemented.

Note: The action plans for
each of the above annual
goals, document how the
school will participate in:

1 Literacy Professional
Development Project
Pasifika Research

bl Pasifika School
Community and Parent
Liaison Project (PSCPL)

25




ANNUAL REPORT

Actions that will be taken in 2009 to meet the learning needs of these students

Action:

Expected outcomes:

Responsibility of:

Strategic

TheMi ni stryos
for 20009.

Pasi f i kia201R will e aeflectedrin the school art@alOpn

These student achievement targets will be submitted to the Ministry of Education.

More Pasifika participation at the governance level will be sought by the Board of Trustees

The support for the learning of Pasifika
students will have a strategic focus.

The Ministry wild/l
priorities in this area.

A Pasifika voice will be heard in the
strategic planning process

Board of Trustees
Principal

Board Chairperson

Community / Parents

The wider community will be informed of our focus in this area and invited to a fono to discuss
this and other matters related to the learning of Pasifika students.

The parents of all students identified as being below expectation will be personally invited to a
special planning meeting to discuss the action plan to address these learning needs.

The expertise of staff members will be acknowledged and utilized to improve communication
with the community and parents.

Pasifika parents are informed about the
school 6s plans for

Specific parents will have input into the
support programmes for their students

Where appropriate, information will be
presented in Samoan, Niuean and
Rarotongan.

Principal, selected staff,
Pacific Liaison Officer

Principal, selected staff

Coordinated by Principal,
Pacific Liaison Officer, staff
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Actions that will be taken in 2009 to meet the learning needs of these students

Action:

Expected outcomes:

Responsibility of:

Staff Professional Development:

Teachers are taking part in professional development for writing as part of the Literacy
Professional Development Project (LPDP) with a particular research focus on the achievement
of Pasifika students due to t he sjectooimpraviag i
literacy achievement levels for these students through improved teacher practice and great
involvement from the community.

The school is also part of a Pasifika School Community and Parent Liaison Project (PSCPL).
The aim of this project is to raise Pasifika achievement by developing collaborative strategies
through successful engagement with Pasifika parents and communities and by utilizing and
enhancing evidence-based best practice in teaching and learning.

Teachers are workinginPr of essi onal Learning
times a year by their peers. These observations will have a literacy focus.

Workshops will be held for staff to raise levels of understanding and sensitivity toward Pasifika
f ami | iesasddaspiratidns for their children.

Communi ti eg

Teachers are skilled at planning,
delivering and assessing programmes in
reading for Pasifika students.

A positive relationship between
teachersd knowl edge
student achievement is evident.

Closer and stronger relationships are
established with Pasifika parents,
focused on improving student learning
outcomes.

Teachers demonstrate a high level of
understanding of Pasifika values and
become proactive in building
relationships with families.

Teachers are professionals with a high
level of reflective practice.

The Literacy Lead team.
Principal

Pacific Liaison Officer
Board of Trustees

All staff

In the classroom

Teachers will build strong learning relationships with all Pasifika students based on the
understanding that literacy is a social practice and that there are overlapping values and
pedagogies between t he iseguctuechit amdthoseiotthe schamlf

During all reading related learning,
teachers make links to students out-of-
school literacy practices and prior
knowledge

Students are engaged in meaningful
writing activities that enhance learning.
Teacher feedback is challenging and
reflects high expectations.

All staff, Pacific Liaison
Officer

Specialist intervention

The five students who below expectation are funded ESOL students and will continue to work
with Ruth Mitchell in a withdrawal situation. The programme is focused on oral language, find
gaps in reading and writing. It will be useful to measure the individual incremental gains of
these students which will provide a measure of learning.

Students gain confidence to use all
literacy processes.

Specialist teachers.
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REVIEW COMMENTS

Actual Student Outcomes at the End of the Year:

At the start of the year there were 17 students in this group; when they were re-tested in October, there were 15, 2 students having left.

The chart below shows the results following testing with asTTLe (Reading). The results show little positive movement i in fact one student dropped back (i.e. did not make any

progress, therefore as the expectation increased, the student moved below expectation i refer result for the Samoan students.

Therefore we did not reach our specific targets for each student.
This table shows the shifts for different ethnicities: (indicates numbers in Term 1)

Identified country Number below Number at Number above
of origin expectation expectation expectation
Cook Islands 2(2)

Samoa (1 student 3(2) 3(5)

left)

Niue 1(2) 4 (3)

Tonga (1 student 1(1) 1(2)

left)

These shifts were minimal and not significant enough to indicate positive progress. For example while each of the Cook Island students moved 1 sub-level, it still kept them in
the At Expectation band. One student from Niue moved 2 sub-levels to allow placement in the At Expectation band. We still therefore still had 5 students Below Expectation
and no movement into the Above Expectation band. It should be noted however that none of these students could be classified as At Risk.

Discussion of Variance:

The reading results for this group of students at the beginning of the year were reasonably satisfactory compared to the writing results for the same group. (Ref Writing target).

It was felt that good learning was evident in reading and it was hoped that an insight into what was happening would assist us to reflect on the writing results. It needs to be
made clear that the asTTle reading results at the beginning of the year were only just satisfactory and there were certainly no high achievers. (Correspondingly there were
students At Risk). If we draw conclusions from the asTTle data, and assume that the data is reliable, then we mightvalidy s ay t hat thi s group mer e
The test domains covered were attitude; understanding; inference; grammar, punctuation; exploring language; and thinking critically i all basic reading skills. In discussions

with one of the teachers, it was raised that many of these students had made good progress when measured by another reading assessment tool, PM Benchmark running
records i indeed some had gained as many as 7 levels.

The question could be asked: why did the same group of students do so poorly in asTTle and reasonably well in PM Benchmark? While not explicit, it would seem likely that
both assessment tools would measure similar domains. It seems following discussions with both teachers, that asTTle was not a tool that had driven formative assessment
practices i i.e. next learning steps had not necessarily been identified from the test at the beginning of the year and therefore not addressed over the year prior to the October
testing. Whil e this should not be interpreted as a dtoiantfytHe gapsirtleatning additheraforéndriteo  t
meaningful teaching. This may not have happened. One teacher indicated that she felt asTTle was not really an appropriate tool to use for our students, but did not elaborate.
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Once again this may indicate a lack of understanding about how to use asTTle and also have reflected an indifference that might have been inadvertently communicated to the
students. However while it is something to investigate further when looking to compare data in the future, for the purposes of this target, we need to look only at the asTTle
data and explore possible reasons why this group of Pasifika students did not achieve well.

The small positive shifts made were likely to be attributable to the extra work that was done with the students by a Pasifika teacher aide. In particular strong connections were
made with the family of one of these students and this clearly resulted in improvement. The teacher reported that the parents in this family were keen to discuss reading and
wanted to know what books to get forhome. Thi' s i s obviously a good model and had the desired eff ecute
in general to learning and felt that making this connection is an important way to raise achievement. Showing admirable reflective honesty, the teacher did admit that for
reading she could have maintained an earlier momentum initiated in her communications with home. Earlier in the year we also had a workshop on Critical Literacy and while it
served as an initial spur for this teacher to be careful in choosing appropriate reading material for her Pasifika students, once again she was honest enough to see on
reflection that this momentum had not been maintained. This is an excellent, reflective beginning teacher from England who has done exceptionally well with her class in
general and was open enough to admit that getting to know Pasifika families was a challenge for her. More of this reflective courage is needed.

Another factor to consider is that at the end of Term 2, one of the teachers left. The outgoing teacher had run a strong reading programme and knew the students well. The
incoming teacher was competent and comfortable with Pasifika students and families and certainly maintained reading programmes in the room. It was always going to be a
big ask for the new teacher to get to know the students and significantly raise reading levels over the rest of the year and the limited movement should in no way be attributed
to this teacher. It is possible however that the students i while appearing to cope i may have been somewhat disconcerted by this change and not tested as well as might be
expected.

Reflecting on the rest of the action plan, it can be said that the school had an appropriate strategic goal for the achievementoft hese Pasi fi ka student
involvement with Literacy Professional Development Project (LPDP) and Pasifika School Community and Parent Liaison Project (PSPCL) certainly situated us well in terms of
professional development; and that the teachers all took part in specific literacy practices aimed at raising student achievement. However it seems likely that because we had
a major focus on writing and did not make strong links back to reading, that some of this was not transferred.

The specialist withdrawal programmes seemed to have been effective with a couple of students due to the expertise of the lead teacher and because several of the teacher
aides are fluent in their native languages.

What | believe was missing, was a coherent and systematic effort to involve all of the families in the reading programmes. More information should have gone home in a
variety of Pasifika languages; and while we did second a Pasifika parent onto the Board of Trustees, there was still little genuine Pasifika voice at the strategic planning level.
Teachersod6 had adequat e Iils@nifieantly impréveddoe writing, seg writiagltargset k but the areas for improvement are in analysing and acting on
achievement data; communicating plans and goals effectively with the students and the families; and making strong links between students out-of-school literacies, background
knowledge and classroom programmes.

The group is not highly at risk but does need a focus on lifting achievement. Progress in reading this year was not satisfactory.

Future Direction i What Next?

This group of students will be tracked over the next two years.
Next yeards teachers wild/l be informed of the tracki ingadngtlraughdasget aettidg atdecti@enplans.c t e
Term 1 asTTle reading results will be closely interpreted to identify learning needs of all students and this will be document ed i n teacherso6é6 planni

ongoing reflection and differentiated teaching to meet these needs.
Build strong, conscious links between reading and writing to transfer effective literacy pedagogies.
The staff will continue with specific literacy professional development through the Pasifika Research arm of LPDP.

E = =4 =9
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1  The parents of all of these students will be invited to a fono at the school to discuss the reading programmes for these students.

1 Teachers will receive training to become more aware of how to better relate to Pasifika families and be expected to demonstrate a proactive approach to building and
maintaining communication with home.

1 The concepts of Critical Literacy will be revisited to ensure teachers are making appropriate choice of reading texts.

1 The Board of Trustees will receive training as part of the PSPCPL programme i this will coordinated by the programme directors.

1

An active attempt will be made to gain a stronger Pasifika voice at Board level, with a goal of getting elected parents involved.
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APPENDIX 3: Student Achievement Targets Pasifika Year 4 Students ¢ Writing
Target group: Pasifika Year 4 students

Curriculum Area:  English - Writing

Evidence ¢ based decision making / Base Data:
In Term 1, 2009 achievement data was collected on year 4 Pasifika students in writing using the
asTTle assessment tool. The chosen focus of the assessment was recount writing and the
assessment data was gathered very early into the teaching of the genre. This group of Pasifika
students number 17 and represent 34% of all year 4 students (50 in total).
Written language data showed that of the total number of students in year 4:

1 64% were below expectation (< 2B) with 13 from the target group;

1 36% students achieved at expectation (2B 2A) with 4 from the target group;

1 No students were above expectation.

The following table shows the breakdown of the Pasifika student data in writing

Identified country Number below Number at Number above
of origin expectation expectation expectation
Cook Islands 2
Samoa 6 1
Niue 4 1
Tonga 1 2

Summary

1 13 of the target group were measured as being below expectation
1 4 of the target group were measures as being at expectation

Discussion /implications
1 Thel3 students below expectation are clearly at risk & need specialist intervention
1 Of the group at expectation, all will need close monitoring

Further considerations:
1 Itisimportant to compare this same group in reading (5 of concern cf to 13 in writing).
1 The same students are being taught literacy by the same teachers i is there good
teaching practice in reading we can translate to writing? Are the teachers delivering
programmes in writing that are problematic from the planning, delivery to assessment?

2009 Targets for student
Achievement:

By the end of term 3, 2009:

1  For the 13 students who are below
expectation, the goal is to move all
this group into the band of
expectation (2B i 3B). For all these
students this will mean a shift of at
least 2 sublevels in asTTle.

(Note: for this group, teachers have

translated assessment data <2B to place

students on a continuum with the

Exemplars and this shows that at least 2

sublevels will be required to get most

even to 2B 1 which is still very much
entry level for the expectation band.)

1  Of the 4 students who are achieving
at 2P 1 2Aitis expected that they
will all move 2 sublevels. This would
move them to at least 3B and have
them entering the above
expectation band.

Relationship to Strategic

plan:

2009 Annual Plan

Goal 1.5.1

Enhanced awareness of the

strengths of being a

multicultural school

Goal 1.5.2

Application of appropriate

pedagogies for meeting the

learning needs of

multicultural students.

Goal: 1.6.2

Pasifika Education Plan

200871 2012 to be

implemented.

Note: The action plans for

each of the above annual

goals, document how the

school will participate in:

1 Literacy Professional
Development Project
Pasifika Research

1 Pasifika School
Community and Parent
Liaison Project (PSCPL)
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Actions that will be taken in 2009 to meet the learning needs of these students

Action:

Expected outcomes:

Responsibility of:

Strateqgic
The Mi ni st r y @&ducaloa Blanf2008 ia2012 will be reflected in the school annual plan

for 20009.
These student achievement targets will be submitted to the Ministry of Education.
More Pasifika participation at the governance level will be sought by the Board of Trustees

The support for the learning of Pasifika
students will have a strategic focus.
The Ministry wild.l
priorities in this area.

A Pasifika voice will be heard in the
strategic planning process

Board of Trustees
Principal
Board Chairperson

Community / Parents

The wider community will be informed of our focus in this area and invited to a fono to discuss
this and other matters related to the learning of Pasifika students.

The parents of all students identified as being below expectation will be personally invited to a
special planning meeting to discuss the action plan to address these learning needs.

The expertise of staff members will be acknowledged and utilized to improve communication
with the community and parents.

Pasifika parents are informed about the
school 6s plans for
Specific parents will have input into the
support programmes for their students
Where appropriate, information will be
presented in Samoan, Niuean and
Rarotongan.

Principal, selected staff,
Pacific Liaison Officer
Principal, selected staff

Coordinated by Principal,
Pacific Liaison Officer, staff
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Actions that will be taken in 2009 to meet the learning needs of these students

Action:

Expected outcomes:

Responsibility of:

Staff Professional Development:

Teachers are taking part in professional development for writing as part of the Literacy
Professional Development Project (LPDP) with a particular research focus on the achievement
of Pasifika students due to the school ds i n\
achievement levels for these students through improved teacher practice and great involvement
from the community.

The school is also part of a Pasifika School Community and Parent Liaison Project (PSCPL).
The aim of this project is to raise Pasifika achievement by developing collaborative strategies
through successful engagement with Pasifika parents and communities and by utilizing and
enhancing evidence-based best practice in teaching and learning.
Teachers are working in Professional
times a year by their peers. These observations will have a literacy focus.

Lear ni i

Workshops will be held for staff to raise levels of understanding and sensitivity toward Pasifika

familiesdéd vales and aspirations for their cf

Teachers are skilled at planning,
delivering and assessing programmes in
writing for Pasifika students.

There is evidence t
knowledge and skills are having a
positive effect on improving student
achievement.

Closer and stronger relationships are
established with Pasifika parents,
focused on improving student learning.
Teachers demonstrate a high level of
understanding of Pasifika values and
become proactive in building
relationships with families
Teachers are professionals with a high
level of reflective practice.

The Literacy Lead team.
Principal

Pacific Liaison Officer
Board of Trustees

All staff

In the classroom

Teachers will build strong learning relationships with all Pasifika students based on the
understanding that literacy is a social practice and that there are overlapping values and
pedagogi es between t he st idg ohurshd arslthose af theosthodl. e a r

During all writing related learning,
teachers make links to students out-of-
school literacy practices and prior
knowledge

Students are engaged in meaningful
writing activities that enhance learning.
Teacher feedback is challenging and
reflects high expectations

All staff, Pacific Liaison
Officer

Specialist intervention

Some of the students who below expectation are funded ESOL students and will continue to
work with Ruth Mitchell in a withdrawal situation. The programme is focused on oral language,
and finding gaps in reading and writing. It will be useful to measure the individual incremental

gains of these students which will provide a measure of learning.

Students gain confidence to use all
literacy processes.

Specialist teachers.
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REVIEW COMMENTS

Actual Student Outcomes at the End of the Year:
At the start of the year there were 17 students in this group; when they were tested in October there were 15 students and one student was absent for the test. Therefore the
data is only for 14 students.

The goal was to move all 13 students who were below expectation (1 had left so 12 were considered). A total of 10 students made the necessary shift to enter the At
Expectation band. No student moved from At Expectation to Above Expectation.

It was expected that all students would move 2 sublevels. In fact 8 students moved 2 sublevels; the other 6 only moved 1. Therefore while there were positive shifts for all
students, the actual targets were not totally met. The result however was that there are now 10 at or above and only 4 below. None of these students is At Risk.

This table shows the shifts for different ethnicities: (indicates numbers in Term 1)

Identified country Number below Number at Number above
of origin expectation expectation expectation
Cook Islands 2 2

Samoa (1 student 2 (6) 4

missed assessment,
1 student left)

Niue 2 (4) 3()
Tonga (1 student (2 1
left)

Discussion of Variance:

This is the same group of students who were targeted for reading. It is significant that they made considerably bigger shifts in writing than in reading i of the 13 below, 10 lifted
to At Expectation. It is necessary to process the Discussion of Variance for the reading targets to fully understand this discussion. Suffice it to say, in 2009, teachers had a
much more specific and focused approach to writing on our Literacy Professional Development than they did to reading. The implications are obvious - targetted PD for
teachers will raise student achievement but can be to the detriment of other areas if they are not linked so that skills are transferred.

But in writing it was clear that teachers applied stronger literacy knowledge and were more skilled at interpreting and acting on achievement data from the asTTle writing tool.
This is hardly surprising as that was the focus of the literacy professionaldev el o p ment . This meant that the next steps id
acted on to address learning needs. There was strong support for teachers to do this. The literacy facilitators kept all staff focused on data and the professional learning
centres (PLS6ds) which met regularly to discuss student alidvdment ey mmeotaborativevfecusson damt u

Also one teacher has commented that the low initial scores in the entry data injected a sense of urgency into her practice which resulted in a lot more effort on her part to set

up effective writing programmes. This seems to have overflowed into areas such as drawing on the insights of Critical Literacy to encourage the Pasifika students to write
culturally meaningful pieces. The teacher reports that it took a while for the students to relax and write freely in this way, but the degree to which they did was directly related to
the effort that was put into relating to the families. It was felt at interviews for example, that the Pasifika parents were very open in their discussions about writing and asked
what they could do at home. This same teacheri wh o had been a |l ittle | ess ent husadng-tfeltchatthe writing foduhaetivalyduile n t
meaningful links with home. Furthermore it helped this teacher to gain insight into Pasifika values and improve pronunciation of names and other words in Pasifika languages.
There appears to have been a much more relaxed yet focused approach to writing by both the teacher and the students and seems to have resulted in good outcomes. The
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teacher was also fortunate to have a Samoan tutor teacher who offered a great deal of support to her and this built confidence to model stories from her own cultural
background and develop meaningful discussions with students.

The other class had a change of teacher at the end of term 3. While the reading did not progress to any extent, the writing showed good shifts. The new teacher had a strong
interest in literature and this seems to have resulted in the students being well motivated to write.

The point therefore needs to be made strongly that in putting in place writing programmes, the teachers were more focused on being driven by data; moved with a sense of
urgency; actively encouraged culturally-relevant writing; and involved families more successfully.

More so than for reading, the school is strongly strategically aligned and committed to lifting the writing levels of all students (specific annual goals are in place) and this was
supported by particular goals to involve our Pasifika families at all levels in the school. So in that sense, the whole school is more geared for improving writing than reading
and this is reflected in the data. It is timely for us therefore to celebrate the good shifts in writing but be more aware of making links to other learning areas so that there is now
dropping of focus in for example, reading.

There remains the ongoing challenge of building and strengthening relationships with our Pasifika families. This must be done in a coherent and systematic manner and
permeate all of the school culture. If not done consciously, this can easily lapse.

Future Direction i_What Next?

Ongoing participation in the Pasifika Research Project as part of the LPDP 1 with consolidation of teacher skills levels at interpreting and acting on student achievement data.
Increasing cultural awareness across all levels of the school through the PSPCPL project resulting in a more open learning culture that welcomes diversity and involvement in
literacy programmes. A conscious link must be made between reading and writing to ensure the transfer of best literacy pedagogies. Continuation of monitoring of these
students over the next year i with the expectation that planning is succinct, reflective and needs-based.
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APPENDIX 4 asTTle Reading Achievement Year 4 7 6 students
Student achievement is being compared to expected NZ Curriculum levels

Summary of Student Achievement March and November 2009:

Year Group % Below Expected | % At Expected Level | % Above Expected
Level level
March Nov March Nov March Nov

Expectation

Year 4 (At=2B i1 2A)at 38 24 60 69 2 6
beginning of year) and
2P i 3B at the end of
the year

Year 5 (At = 2Pi 3P at 26 29 72 67 2 4
the beginning of the
year and 2A- 3P at the
end of the year)

Year 6 (At=3B 1 3A for 68 58 23 34 5 6
the whole year)

* Due to rounding numbers may not add to 100.

General Achievement - Year 4 students: General Achievement - Year 4 students:
Term 1 Term 4

60% were at the expected levels of 2B- 2A; 69% (31 students)were at the expected
38% of concern as they were achieving at levels of 2P- 3B; 22% (10 students) of
<2B. concern as they were achieving at 2B and
The asTTle norm for Year four is 2P, so in 2% (1 student) was at risk as they were
Term 1, 30% are achieving at the national achieving at <2B. There are 6% above

norm and 14% above. It is unknown whether | expectation (3 students).

the asTTle norm is for the beginning or the The asTTle norm for Year four is 2P, so in
end of the year. Term 4, 31% (14 students) are achieving at
the national norm and 44% (20
students)above. It is unknown whether the
asTTle norm is for the beginning or the end
of the year.
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General Achievement - Year 5 students:
Term 1

General Achievement - Year 5 students:
Term 4

74% were achieving at or above the
expected level of 2P 7 3P . 17% were of
concern, that is achieving 2B , and 9% were
at risk as they were achieving less than 2B.
The asTTle norm for Year Five is 2A, so in
term 1, 10 students (19%) are achieving at
the national asTTle norm and 11% (6
students) are above the national norm.

71% (32 students) were achieving at or
above the expected level of 2AT 3A . 18% (8
students) were of concern, that is achieving
2P, and 11% (5 students) were at risk as
they were achieving 2B or less than 2B.

The asTTle norm for Year Five is 2A, so in
term 4, 17 students (38%) are achieving at
the national asTTle norm and 33% (15
students) are above the national norm.

General Achievement - Year 6 students:
Term 1

General Achievement - Year 6 students:
Term 4

23% were achieving at the expected level of
3BT 3A, 21% were of concern as they were
one sublevel below expectation, while 47%
were at risk.

The asTTle norm for Year Six is 3B, so in
term 1, 18% of students (7 students) were
achieving at the national norm and 10% (4
students) were achieving above it.

34% (10 students)were achieving at the
expected level of 3BT 3A, 58% (17 students)
at risk, that 2A and below.

The asTTle norm for Year Six is 3B, so in
term 4, 17% of students (5 students) were
achieving at the national norm and 23% (7
students) were achieving above it.

Ethnicity Patterns - Year 4 students:
Term 1

Ethnicity Patterns - Year 4 students:
Term 4

At this year level the students that are
achieving below the curriculum expectation,
i.e. they are achieving at <2B are: Pasifika
(29%), Maori (50%), Other (50%), Asian
(42%), and Indian (28%).

Of the Pasifika students the cohorts who are
of concern are: Tongan (33% - 1 student),
Samoan (28% - 2 students) and Niuean
(40%- 2 students) below expectation of 2B.

100% of Cook Islanders are achieving at
expectation. 72% of Samoan, 60% of Niuean
and 66% Tongan students are achieving
within curriculum expectations.

At this year level the students that are at risk
i.e. are achieving at <2B are: Maori (8% - 1
student).

The cohorts who are of concern are Maori
(15% - 2 students), Pasifika (33% - 5
students) and Other 25% - 1 student).

Of the Pasifika students the cohorts who are
of concern are: Tongan (50% - 1 student),
Samoan (50% - 3 students) and Niuean
(20%- 1 student) as they are achieving at 2B.

100% (2 students) of Cook Islanders are
achieving at expectation. 50% of Samoan,
80% (4 students) of Niuean and 50% (1
student)Tongan students are achieving
within curriculum expectations.

100% of Indian (5 students) and NZ
European (1 student) are achieving at or
above expectation.
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Ethnicity Patterns - Year 5 students:
Term 1

Ethnicity Patterns - Year 5 students:
Term 4

The two cohorts who have students at risk
are Pasifika with 16% (4 out of 24 students)
of their students achieving at <2B and NZ
Pakeha with 50% (1 student).

Students of concern (that is 1 sub-level
below curriculum expectation) are: Asian
37%, Maori 15%, Pasifika 12%.

There are a large proportion of students
achieving at curriculum expectation (2P i
3B): Others 100%, Maori 84%, Pasifika
70%, Asian 62% and NZ European 50% (1
student).

Of the Pasifika students the cohorts who are
of concern (that is 1 sub-level below
curriculum expectation) are: Samoan (11% -
1 student) and Niuean (28% - 2 students) i
these students are achieving at 2B.

Of the Pasifika students the cohorts who are
at risk (that is 2 sub-levels below curriculum
expectation) are: Samoan (22%), Tongan
(16% - 1 student) and Niuean (14% - 1
student) i these students are achieving at
<2B.

The two cohorts who have students at risk
are Pasifika with 19% (4 out of 21 students)
and Asian (16% - 1 student) achieving at
<2B or 2B.

Students of concern (achieving at 2P) are:
Maori 11% (1 student) and Pasifika 29% (6
students).

There are a large proportion of students
achieving at curriculum expectation (2A 1
3P): Others 62% (2 students), Maori 89% (8
students), Pasifika 48% (10 students), Asian
83% (5 students) and 100% of Indian (3
students) and NZ European (2 students).

Of the Pasifika students the cohorts who are
of concern (achieving at 2P) are: Samoan
(11% - 1 student) , Tongan (40% - 2
students) and Niuean (50% - 3 students).

Of the Pasifika students the cohorts who are
at risk (achieving at 2B or <2B) are:
Samoan (22% - 2 students), Tongan (20% -
1 student) and Niuean (16% - 1 student).
Also at risk there is 1 Asian student (16%.)
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Ethnicity Patterns - Year 6 students:
Term 1

Ethnicity Patterns - Year 6 students:
Term 4

At this year level the students at risk are:
Pasifika (52%), Maori (50%), Other (66%)
and Asian students (40%) who are achieving
at less than 2A (students are considered at
risk at this level as they are two sub-levels or
more below expectation).

At this year level the students of concern are:
Pasifika (14%), Maori (50% - 2 students),
Other (33% - 1 student) and Indian students
(100%)- 2 students who are achieving at less
than 2A (students are considered at risk at
this level as they are two sub-levels or more
below expectation).

33% of Pasifika students are at expected
levels of achievement. Asians have 60% - 3
students.

Of the Pasifika students the cohorts who are
of risk are: Cook Island (66% - 2 student),
Samoan (66% -6 students), Tongan (50% - 2
students) and Niuean (33% - 1 student)

Of the Pasifika students the cohorts who are
of concern are: Cook Island (33% 1 1
student), Samoan (11% - 1 student) and
Niuean (337 1 student%) below expectation
of 2A.

100% of Fijians are at expected curriculum
levels (2 students). 22% of Samoans (2
students) and 50% of Tongan students (2
students) are at expected levels of
achievement.

At this year level the students at risk (2A and
below) are: Pasifika (50% - 2 students),
Maori (75% - 3 students), Other (100% - 2
students) and Asian students (66% - 2
students)

50% (8 students) of Pasifika students are at
expected levels of achievement. Asians have
33% - 1 students. Maori have 25% (1
student).

Of the Pasifika students the cohorts who are
of risk are: Cook Island (66% - 2 student),
Fijian (50% - 1 student), Samoan (43% -3
students), Tongan (100% - 1 student) and
Niuean (33% - 1 student)

50% of Fijians (1 student) are at expected
curriculum levels. 50% of Cook Island (1
student), 57% of Samoans (4 students) and
66% of Nuiean (2 students) are at expected
levels of achievement.

Total Numbers of students at risk

Year levels Number of students
March November
Four 197 of concerni 1
only 1 sublevel below
expectation
Five 5 5
Six 18 17
Total 23 at risk and 19 of 23 atrisk
concern 18 are of concern

General Statements March:

Reading results show that a large number of Year 4 and 5 students are meeting curriculum
expectations, 62% and 74% respectively. However in Year 6 only 28% are achieving at
curriculum expectation. This asTTle test was focused on surface features and inference. The
reason for focussing on surface features was the identification of this as a need in writing at

the end of 2008.
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General Statements November:

Reading results show that a large number of Year 4 and 5 students are meeting or
exceeding curriculum expectations, 74% and 71% respectively. It should be noted that at the
end of the year the curriculum expectation for Year 4 and 5 has lifted by one sub-level.
However in Year 6 only 40% are achieving at or above curriculum expectation. This asTTle
test was focused on surface features and inference for consistency of the test and to tie in
with the teaching focus throughout the year.

In comparison to the reduction of students in the at risk category for writing there is not the

same shift in reading. Year 40s reading shifts 8
and 6 whose reading shifts are limited while their writing shifts are large. Within the year 4

cohort Pasifka are the exception as the percentage of students who are of concern has

stayed the same for reading , where as their number who are of concern in writing has

reduced considerably. This raises the question: why when this year group has made the

great shifts have the Pasifika students not matched the rest of their cohort?

Although the achieved levels are not as high as we would like there has been significant
progress as shown by the size of the mean scores attained in each year group compared to
the asTTle norm. This demonstrates the effective teaching students have received.

YEAR Term One Mean | Term Four Mean | Mean Shifts AsTTle
score Score Expected
Mean Shifts
Four 320 425 85 23
Five 400 455 55 29
Six 413 472 59 18
What Next?

Teachers are enabling students to achieve shifts in writing but in general these shifts are not
being transferred into reading. We need to continue to make these links explicit to the
students.

We also need to consider the comparative time and emphasis that teachers have given to
reading and writing i has this influenced the results? Do we need to be more balanced in the
PD and classroom delivery?

We need to continue this rate of progress so that students can reach the expected
curriculum levels.
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APPENDIX 5: School Writing Results

2009

Student achievement is being compared to expected NZ Curriculum levels

Summary of Student Achievement March an

d September 20009:

Year Group % Below Expected | % At Expected Level | % Above Expected
Level level
March Nov March Nov March Nov
Expectation
Year 1 (At = 1Bi 1P) 36 0 63 88 12
Year 2 (At = 1Pi 1A) 87* 33 14 59 8
Year 3 (At=1A171 2P) 89* 42 10 40 16
Year 4 (At=2B i 3B) 63A 35 36 55 10
Year 5 (At = 2Pi 3P) 90 50 10 43 6
Year 6 (At=3B 1 3A) 88* 66 10 16 17

* Due to rounding numbers may not add to 100.

General Achievement - Year 1 students:
Term 1

General Achievement - Year 1 students:
Term 4

The majority of students, 63%, were
achieving at NZ Curriculum expectation of
Level 1B and Level 1P. There are 36% at
<Level 1B.

The majority of students, 88%, were
achieving at NZ Curriculum expectation of
Level 1B and Level 1P. There are 0% at
<Level 1B. There are 12 % (5 students)
above expectation with one of these students
being at 3B.

General Achievement - Year 2 students:
Term 1

General Achievement - Year 2 students:
Term 4

There were 83% who were achieving below
the expected levels of 1P i 1A. Of these
62% were of concern, one sub-level below
the expectation and 21% at risk, more than
one sub-level below expectation. 17 % of
students were at expectation.

There were 33% who were achieving below
the expected levels of 1P i 1A. Of these
30% (11 students) were at 1B and 3% (1
student) at <1B. 59% of students (22
students) were at expectation. There were
8% (3 students) above expectation.

General Achievement - Year 3 students:
Term 1

General Achievement - Year 3 students:
Term 4

Of these students 53% were at risk, that is
below 1P. 36% were of concern, that is were
achieving at 1P and 10% were at expected
NZ Curriculum level of 1A T 2P.

Of these students 24% (12 students) were at
risk, that is 1P and below. 18% (9 students)
were of concern, that is were achieving at 1A
and 40% (20 students) were at expected NZ
Curriculum level of 2B 1 2P. There are 16%
(8 students) above expectation.




ANNUAL REPORT

General Achievement - Year 4 students:
Term 1

General Achievement - Year 4 students:
Term 4

36% were at the expected levels of 2B- 2A;
64% of concern as they were achieving at
<2B.

The asTTle norm for Year four is 2A, so in
Term 1, no student was achieving at the
national norm. It is unknown whether the
asTTle norm is for the beginning or the end
of the year.

55% were at the expected levels of 2P- 3B;
and 10% are above at 3P or 3A. 25% of
concern as they were achieving at 2B and
10% as they are <2B..

The asTTle norm for Year four is 2A, so in
Term 4, 15% are achieving at the national
norm and 15% are above. It is unknown
whether the asTTle norm is for the beginning
or the end of the year.

General Achievement - Year 5 students:
Term 1

General Achievement - Year 5 students:
Term 4

10% were achieving at or above the
expected level of 2P 7 3P . 15% were of
concern, that is achieving 2B , and 75% were
at risk as they were achieving less than 2B.
The asTTle norm for Year Five is 2A, so in
term 1, 2% (1 student)is achieving at the
national asTTle norm.

43% are achieving at the expected level of
2A7 3P and 6% above expectation at 3A.
23% were of concern, that is achieving 2P ,
and 27% were at risk as they were achieving
at 2B or <2B.

The asTTle norm for Year Five is 2A, so in
term 4, 31% (15 students )is achieving at
the national asTTle norm.

General Achievement - Year 6 students:
Term 1

General Achievement - Year 6 students:
Term 4

10% were achieving at the expected level of
3Bi 3A, 2% were of concern as they were
one sublevel below expectation, while 86%
were at risk.

The asTTle norm for Year Six is 3B, so in
term 1, 8% of students (3 students) were
achieving at the national norm and 2% (1
student) were achieving above it.

16% (5 students) were achieving at the
expected level of 3BT 3A, 17% (5 students)
are above expectation (4B i 4P). 66% (20
students) were at risk, which is 2A and
below.

The asTTle norm for Year Six is 3B, so in
term 4, 10% of students (3 students) were
achieving at the national norm and 23% (7
students) are achieving above it.

Ethnicity Patterns - Year 1 students:
Term 1

Ethnicity Patterns - Year 1 students:
Term 4

At this year level Pasifika students represent
half the cohort yet 10 of the 16 students who
are below expectation are Pasifika students.
All other ethnicities match the cohort pattern
of achievement.

Of the Pasifkia students of particular concern
are the Cook Island Maori and Tongan
where all students are <1B (3 students).

All Pasifika students are achieving at
expectation. All other ethnicities match the
cohort pattern of achievement with the
expectation of two Maori students out of 6
being above expectation.

The gender pattern of achievement for at
expectation is similar however all students
above expectation are female.
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Ethnicity Patterns - Year 2 students:
Term 1

Ethnicity Patterns - Year 2 students:
Term 4

Of the third of students who are at risk, Asian
students are over represented, while NZ
Pakeha are slightly less represented than
other cohorts.

Of the Pasifika students, the only students
who are at <1B are Samoan and they
represent 41% of all students at this level.

Of the third of students who are at risk,
Pasifika are over represented with 7 students
(46%) and NZ European 2 students (50%).

Of the Pasifika students, the only students
who are at <1B or 1B are Samoan and they
represent 46% of all Pasifika students. The
three Nuiean students are all at expectation.

There are more females in the at risk
category than males (39% compared with
21%).

Ethnicity Patterns - Year 3 students:
Term 1

Ethnicity Patterns - Year 3 students:
Term 4

At this year level the students at risk are:
Pasifika (63%), Maori (50%) and Asian
students (75%) who are achieving at 1B or
less (students are considered at risk at this
level as they are two or more sub-levels
below expectation)

66% of Cook Island students are below
expectation (2 students), 100% of Fijians (2
students), Samoans (9 students), Nuieans (3
students) and Tongans (4 students).

At this year level the students at risk are:
Pasifika 27% (5 students), Maori (50%) and
Asian students (75%) who are achieving at
1B or less (students are considered at risk at
this level as they are two or more sub-levels
below expectation)

100% of Nuiean are below expectation (3
students), 50% of Cook Islanders (1 student)
and 37% of Samoans (3 students) are below
expectation. 100% of Fijians and Tongans
are now at or above expectation.

There are less males below achievement
than females in Year 3 (37% compared with
48%).

Ethnicity Patterns - Year 4 students:
Term 1

Ethnicity Patterns - Year 4 students:
Term 4

At this year level the students that are below
the curriculum expectation of <2B are:
Pasifika (76%), Maori (75%), Other (75%),
Asian (50%), and Indian (29%).

Of the Pasifika students the cohorts who are
of concern are: Cook Island (100%), Samoan
(86%) and Niuean (80%) below expectation
of 2B.

66% of Tongan students are achieving within
curriculum expectations.

At this year level the students that are below
the curriculum expectation of 2B are:
Pasifika (34%), Maori (45%), Other (50%),
Asian (40%), and Indian (20%).

The one NZ European student is of concern
(at 2B).

Of the Pasifika students the cohorts who are
below expectation of 2P are: Cook Island
(0%), Samoan (40%) and Niuean (40%)
100% of Tongan students (1 student) are
achieving within curriculum expectations.
100% of Cook Island students (2 students)
are achieving within curriculum expectations.
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3 Nuiean students (60%) are at or above
expectation.

Boys are over represented in the at risk and
of concern grouping. (47% or 9 boys are in
these categories)

Ethnicity Patterns - Year 5 students:
Term 1

Ethnicity Patterns - Year 5 students:
Term 4

At this year level the students at risk are:
Pasifika (75%), Maori (83%), Indian (75%))
and Asian students (87%) who are achieving
at less than 2B (students are considered at
risk at this level as they are two sub-levels
below expectation)

Of the five students achieving at curriculum
expectations, 2 are Pasifika, 2 are Others
and 1 is Indian.

Of the Pasifika students the cohorts who are
of concern are: Cook Island (100%), Samoan
(77%), Tongan (100%) and Niuean (71%)
below expectation of 2P.

There are 2 Samoan students
(22%).achieving at 2P (within expectation
levels)

There are 93% of boys (29 boys) who are at
risk or of concern ((2B and <2B)

At this year level the students at risk are:
Pasifika (27% - 6 students), Maori (20% i 2
students), Indian (0%) and Asian students
(33% - 2 students) who are achieving at 2B
or less than 2B. Of concern is at 2P Maori
30% - 3 students, Pasifika is 27% - 6
students, Indian (0%) and Asian is 33% (2
students).

Of the 21 students achieving at curriculum
expectations (43%) , 9 are Pasifika, 2 are
Asians, 1 Others, 1 European and 4 are
Indian. There are now 3 students above
expectation i 1 Maori, 1 Pasifika and 1 Other
(these are all females).

Of the 2 NZ Europeans there is one at risk
and one at expectation.

Of the Pasifika students the cohorts who are
at risk (2B or <2B) are: Samoan (22% - 2
students), Tongan (60% - 3 student) and
Niuean (14% - 1 student). At 2P (of concern)
we have 1 Cook Island (100%), 2 Samoan
students (22%), 1 Nuiean student (14%) and
2 Tongan (40%).

Achieving within expectation levels of 2A i
3P there are: 4 Samoan students (44%), 4
Nuiean (71%).

Above expectation there is 1 Samoan (11%)
at 3A.

Boys are over represented in the at risk and
of concern grouping (2P, 2B or <2B). There
are 69% or 16 boys in these categories
compared with 32% (8 female students).
While this is a reduction this is an area of
concern.
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Ethnicity Patterns - Year 6 students:
Term 1

Ethnicity Patterns - Year students: Term
4

At this year level the students at risk are:
Pasifika (94%), Maori (100%), Indian
(100%), Other (75%) and Asian students
(60%) who are achieving at less than 2A
(students are considered at risk at this level
as they are two sub-levels or more below
expectation)

Of the four students achieving at curriculum
expectations, 1 NZ Pakeha, 1 is Pasifika,
and 2 are Asian. One Asian student is
achieving at 3P.

Of the Pasifika students the cohorts who are
of concern are: Cook Island (100%), Samoan
(100%), Fijian (100% - 2 students), Tongan
(75%) and Niuean (100%) below expectation
of 2A.

There is one Tongan student achieving at
3B.

At this year level the students at risk (2A and
below) are: Pasifika (62% - 10 students ),
Maori (100% - 4 students), Indian (100% - 1
student), Other (0%), NZ European (66% - 2
students) and Asian students (50% - 2
students)

Of the five students 915%) achieving at
curriculum expectations (3B 17 3A), 0 NZ
European, 3 are Pasifika, 1 is Other and 1 is
Asian.

Of the students above expectation 1 is NZ
European, 3 are Pasifika and 1 is Asian. (3
are males and 1 is female).

Of the Pasifika students the cohorts who are
at risk are are: Cook Island (100% - 3
students), Fijian (50% - 1 student), Samoan
(50% - 3 students), Tongan (66% - 2
students) and Niuean (50% - 1 student)
below expectation of 3B.

Achieving at expectation (3B i 3A) are: 50%
Fijian ( 1 student), 1 Samoan (16%) 1
Niuean (50%).

Above expectation (4B and above) are 2
Samoans (33%), and 1 Tongan (33%).

There is no significant difference in boys and
girls.

Total Numbers of students at risk

Year levels Number of students
March November

One 16 0

Two 17 12

Three 31 12

Four 20 4

Five 40 13

Six 32 19

Total 156 60
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General Statements:
When tested at the beginning of the year it appeared that students had not retained the
gains in generic writing skills they made last year.
Possible reasons for this are:
1 The lack of understanding of the forms of writing, especially the structure of text
types, in both reading and writing.
1 Not being able to link to prior literacy knowledge
1 In language resources the students have reverted to their less effective language
1

choices.

The selected genre i recount T may have been more difficult for many students to

write that was expected. The reasoning here is that a student from a very different

culture than his or her teacher may have felt less than comfortable sharing personal
recounted information that could be culturall

Possible ways to overcome this:

9 Teachers explicitly linking to prior literacy knowledge when reading, deconstructing or
constructing text.

1 Explicitly discussing the structure of text types e.g. teachers thinking aloud about the
structure and how they will use that knowledge to predict what could happen in the
text or how they will use that knowledge in constructing their own text.

1 Students need to consider the effect they want to create and what language will
support that e.g. descriptive detail, emotive language.

9 Building a class and school culture that is welcoming of diverse cultures so that
students feel comfortable expressing themselves from their own cultural perspective.

Students at risk:

1 There were good shifts of numbers of students out of the at risk category (104
students).

9 This showed that targeted teaching for this group is effective and can effect changes.
Concerns remain when considering the results of the senior reading and noting that
these shifts are not being made. The professional development over the last two
years has been in writing and we are seeing the ability to make shifts in achievement
T but as yet this is not transferring to reading. In 2010, there needs to be a strong
push to make links between reading and writing.

1 A full analysis of the 60 students still at risk needs to be completed. This analysis will
consider all factors that may be impacting on learning and include:

0 The numbers who are funded ESOL students and an analysis of whether or
not they are making acceptable progress within that learning pathway; and if
not, exploring reasons why not.

o Which of these students are currently working with outside agencies, e.g.
RTLB, RTLIit; and establishing what expected rates of progress would be for
these students and if they are meeting these or not.

o Which of these students are currently working in a withdrawal situation with
specialist teachers in the school and closer examination of the data to
ascertain rates of progress.

Note: A cursory examination of the list indicates that approximately 45 students
could be considered under any of the above categories; leaving 16 who need
attention. All 60 students have been identified. This same process needs to
happen for the at risk students in reading,
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